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Dear Friends, 

 

Seasonal greetings and all good wishes 

for a productive 2008!  

 

A Year of Progress 

Looking back over 2007, the Association 

has made great progress.  This time last 

year we were only just starting our 

consultancy period to see how we might 

build our capacity.  Beyond producing a 

business plan, there were no guaranteed 

outcomes of this process.  Yet, a year 

later, we have succeeded in being 

awarded a second tranche of funding 

from Esmee Fairbairn Foundation with 

which to start several modest projects, 

that will help us build a better profile.  

Membership has increased slowly but, as 

we become more effective, will 

hopefully expand more significantly. 

 

Also during the year, and with the help 

of Birkbeck College, London University 



 2 

we held a very successful day 

conference, with memorable 

contributions from research and practical 

projects involving older learners in 

London.  Dr Eric Midwinter delivered a 

fascinating Frank Glendenning 

Memorial Lecture, which we have just 

heard will be published by NIACE in a 

similar format to last yearôs lecture 

(given by Brian Groombridge at 

Brighton).  Both are currently on our 

webpages, kindly hosted by Centre for 

Policy on Ageing, at  

www.cpa.org.uk/aea   

 

In May we took part in an international 

conference organised by the Senior 

Studies Institute, University of 

Strathclyde.  Several members gave 

papers, and AEA hosted a reception to 

launch the publication of Brianôs FG 

memorial lecture.  If you would like a 

printed copy of this in addition to the 

electronic one sent to members, please 

request one from the Older and Bolder 

team at NIACE or from Carol Allen. 

 

In the autumn our consultancy period 

was bearing fruit and discussions with 

Esmee Fairbairn moved to the next 

phase, culminating in their offer of 

further grant aid to pay for a part-time 

Development Coordinator to help 

manage the projects proposed in the 

business plan.  These projects include a 

literature review, regional conferences 

with older learners and conferences in 08 

and 09. 

 

The very latest news on this front is that 

we have been able to secure the services 

of Jim Soulsby in this development 

coordination role, as he will be phasing 

down his involvement with NIACE from 

February 08 and was looking for a new 

direction.  This was a óKairos momentô 

as far as we were concerned (the right 

thing at the right time) and, we hope, for 

Jim. 

 

So in 2008 we are looking forward to 

being even more active, with a 

membership drive and enhanced means 

of communication.  We are also seeking 

to be more involved in partnerships in 

order to extend our reach and 

effectiveness through new and existing 

activities. As ever, the real opportunities 

and experiences of older learners will 

continue to be our concern and focus, 

and we look forward to working with 

you and hearing from you in the coming 

year. 

 

All good wishes and thanks for your 

continuing support. 

______________________________ 

 

 
 

Going home.    
Professor Brian Findsen, who is a 

current member of the AEA's Executive 

Committee and Head of Department for 

Adult and Continuing Education 

http://www.cpa.org.uk/aea
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(DACE) at the University of Glasgow, is 

returning to his home city in Hamilton, 

New Zealand, in late March 2008. 

 

In October while on annual leave Brian  

and his wife Catherine took a trip back 

home.  While there he was offered and 

accepted the position as director of the 

Pathways College at the new University 

of Waikato.  He takes up his new post on 

1st April (see www.waikato.ac.nz  ).  He 

will be responsible for the co-ordination 

of a diverse range of activities such as 

adult and community education, 

pathways into the university especially 

for non-traditional students (such as 

Maori, mature-aged and international 

students), student language support  

(including a Language Institute) and 

non-formal learning opportunities. Aside 

from the availability of the position the 

main reason for Brian ñgoing homeò is 

to spend time with his two adult children 

in Auckland and for Catherine to be with 

her parents in Hamilton.  The new job is 

also a serious challenge in terms of 

building on work that Brian has been 

doing in Glasgow.   At the time of his 

departure, Brian will have worked for 

four years for DACE and goes with 

disappointment about leaving behind so 

many great colleagues in the Department 

and on the AEA Executive Committee.  

 

Brian is keen to maintain his close links 

with the AEA in the UK and will be 

back from time to time.  He will for 

example be returning to Glasgow in the 

middle two weeks of July to help in 

completing a research project on the 

engagement of older adults in FE and 

HE in the West of Scotland.   

 

His interest in older adults' learning will 

continue in his new role, where he has a 

directive to enhance the research profile 

of the new College and he would  

welcome communication from members 

on issues related to the Association. 

 

________________________________________________________________________ 

 

 

Department of Adult and Continuing Education 

BAICE Annual Conference 2008  

4-6 September, 2008  
Announcement and Call for Papers  
Theme: Internationalisation in Education: Culture, Context and Difference  

The 2008 conference of the British Association for International and Comparative 

Education (BAICE) will be held at the University of Glasgow, Kelvin Conference 

Centre, Glasgow, Scotland, UK.  

 

In this conference the theme of 

internationalisation and its multiple 

meanings will be explored for 

governments, universities, further 

education providers, schools and other 

education agencies.  To what degree is 

internationalisation merely a convenient 

label for the commercial exploitation of 

http://www.waikato.ac.nz/
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education?  Does internationalisation 

mean the same as globalisation?  How is 

local culture compromised or enhanced 

by an emphasis on international 

education?  How is difference 

configured into an international social, 

cultural, economic and educational 

agenda?  Is the idea of social justice 

subservient to economic considerations 

in internationalisation discourse?  These 

and other related questions will be 

explored throughout this 2008 

Conference.  

 

While the over-arching theme for this 

conference is ñInternationalisation in 

education: culture, context and 

differenceò, the following sub-themes 

have been identified as contributory and 

a major basis for dialogue and debate: 

  

1. Issues of globalisation: culture and 

context  

How are globalisation and 

internationalisation connected and to 

what effects?  

Can education help produce ñglobal 

citizensò?  

Can globalisation encompass a social 

justice ethic?  

What are the dangers of globalisation 

and how might we confront them?  

 

2. Universalist approaches to 

education  

Are generic approaches in education still 

relevant?  

How do or should Northern views of 

education relate to Southern 

perspectives?  

What is the place of indigenous 

knowledge(s) in an (inter)national 

context?  

 

 

 

3. Pedagogies of practice in 

international contexts  

What variations of pedagogy are 

practised and with what impact?  

Are there specific pedagogies based on 

gender, race/ethnicity, social class and 

geography?  

 

4. Perspectives of lifelong learning in 

an international context  

What is the meaning of lifelong 

education in specific cultural contexts?  

To what extent has vocational education 

subsumed other forms of lifelong 

education across the globe and what 

might our responses be to it?   

 

5. The interface of national and 

international educational policy  

To what degree is educational policy 

development and implementation subject 

to global forces, and how is this 

reshaping the nature of education?  

Do prevailing economic imperatives 

swamp autonomous national policy 

development in education?  

How has privatisation been played out in 

both local and global contexts and to 

what effect(s)?  

 

6. Methodological issues in 

comparative studies  

What approaches are useful for 

international comparisons?  

Is it really possible to validly compare 

across cultures?  

What innovative methodological 

strategies emerge from international 

educational work?  

 

7. Gender issues in the 

internationalisation agenda  

To what extent is the plea for greater 

internationalisation based on a masculine 

agenda?  
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To what extent have gendered roles 

changed in education as a result of 

internationalisation?  

How do cultural and/or political 

dynamics affect gendered identities in 

specific countries? 

 

Conference Venue:  

Kelvin Conference Centre, University of 

Glasgow, Garscube  

Conference fees to be announced. 

Accommodation is to be located on site 

at the Kelvin Conference Centre 

 

The University of Glasgow, established 

in 1451, has a proud history for 

intellectual stimulation, creativity and 

first-rate scholarship.  At this conference 

we intend to recreate and enact these 

qualities in the purpose-built venue at 

Garscube, situated just a few miles from 

the centre of Glasgow city.  

 

The city of Glasgow is no longer the 

tired industrial city of the past.  Today it 

is one of Britainôs prominent cities of 

culture and a truly vibrant place for 

entertainment, many attractions and 

exciting events.  As the largest city in 

Scotland, established on the back of hard 

work and invention, it offers visitors 

excellent restaurants, a great theatre and 

arts scene and a friendly welcome.   

 

The conference will endeavour to 

encapsulate aspects of Scottish culture. 

Expect to be involved in a ceilidh.  A 

wee dram of whiskey will not get 

wasted.  Come ready to meet plenty of 

people in kilts!  

 

Getting to Glasgow  

There are excellent public transport links 

to the West of Scotland via air, train or 

bus.  Visitors can fly into Glasgow 

International Airport to the southwest 

(about 8 miles from the centre) or 

Prestwick Airport on Ryanair around 35 

miles to the south.  Train services from 

England are regular and bring visitors 

into Glasgow Central Station.  The 

Buchanan Bus centre is the main point 

of access for buses.  

Full details on tourism and travel can be 

found on the Glasgow City Council 

website (www.glasgow.gov.uk ), the 

Glasgow Tourist Information Centre 

(www.seeglasgow.com ) or the 

University of Glasgow Visitor Centre 

(www.gla.ac.uk/visitors/visitorcentre ).  

 

For further information.  

Contact either:  

Joyce Lang, DACE, Faculty of 

Education, University of Glasgow  

Tel +44 (0) 141 330 1833  

Fax +44 (0) 141 330 1821  

or:  

Kathy Maclachlan, DACE, 

k.maclachlan@educ.gla.ac.uk 

Tel +44 (0)141 330 1848.  

Be sure to check the BAICE website for 

updated information:  

www.baice.ac.uk    

Offers of papers, including an 

abstract of no more than 250 words, 

should be submitted by Monday 31 

March, 2008, to:  

BAICE 2008  

Faculty of Education  

University of Glasgow  

St Andrewôs Building  

11 Eldon Street  

Glasgow G3 6NH  

Scotland, UK.  

Or by e-mail to Joyce Lang:  

j.lang@educ.gla.ac.uk   

Applicants should clearly indicate 

which one of the six sub-themes their 

papers are addressing or to which it 

relates most closely.  

http://www.glasgow.gov.uk/
http://www.seeglasgow.com/
http://www.gla.ac.uk/visitors/visitorcentre
http://www.baice.ac.uk/
mailto:j.lang@educ.gla.ac.uk
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In October Brian Groombridge attended 

an international conference in London 

on the theme of Human Rights in an 

Ageing World.   It was organised by 

the International Longevity Centre - UK 

(one of 10 such centres). The moving 

spirit behind the event was ILC-UKôs 

Chief Executive and AEAôs Patron, 

Baroness Sally Greengross.  

 

Sally chaired a related Parliamentary 

debate the evening before, hosted by 

Help the Aged in the House of 

Commons Grand Committee Room. 

Frances Butler, Vice President of the 

British Institute of Human Rights and 

adviser to the UK Parliamentôs Joint 

Committee on Human Rights, opened 

with a specialist contribution, followed 

by Michael Wills, MP, Minister of State, 

Ministry of Justice (since 28 Jun 2007), 

and Conservative Shadow Justice 

Minister, Eleanor Laing, MP.   The 

Liberal Democrats withdrew at short 

notice because of the partyôs sudden 

leadership crisis.  Many visiting 

international conference participants 

joined the audience of British 

participants in the ageing field.  

 

There were frequent references to the 

UKôs Human Rights Act on both days. 

The Westminster speakers mostly used 

familiar examples of abuses of 

individual older peopleôs human rights 

in care homes and elsewhere.  I wanted 

to test the water for education in the light 

of a specific statement by Michael Wills 

and one of Frances Butlerôs main points. 

Wills said that the Act meant that all 

government departments had to have 

human rights champions, while Butler 

said that ñpublic bodies were not 

sufficiently aware of their positive 

dutiesò, i.e. it was not just a matter of 

avoiding abuse of individuals but of 

creating an institutional culture of 

respect for rights with policies that 

implemented them.  

 

So when it was our turn, I asked about 

the damage done by the previous  

government to adult education and the 

loss of opportunities for many older  

people.  Wills denied there was a 

problem.  When at the DfES, for 

example, he had secured more access to 

computers for older people.  Eleanor 

Laing was all too aware of the problem: 

one of the many places affected was an 

FE college in her own constituency, 

which had been forced to close. 

 

Education featured next day in the main 

conference.  The whole event was in fact 

a learning experience, with excellent 

speakers and chair people from 

Argentina, the Dominican Republic, 

France, India, Israel, Japan, the 

Netherlands, South Africa, the USA and 

the World Health Organisation.  British 

speakers included Michael Wills again 

and Trevor Phillips, chairman of the new 

Commission for Equality and Human 

Rights.  

 

Educational opportunities for older 

people was a concern for several 

participants, including Professor Stephen 

McNair (National Institute for Adult 

Continuing Education).  Trevor Phillips 

asked one of the questioners to write to 

him.  Education was given overriding 

priority in a speech by none other than 

the distinguished pioneering American, 

Dr Robert N. Butler, President and CEO 

of the first ILC, the man who brought 

the term óageismô into the English 

language.  In his view, ñeducation and 

access to health care (and food) 

throughout the lifespanò were ñthe 

ultimate human rightsò. They were the 
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prerequisites.  ñWhat is itò, he asked, ñto 

have a freedom to speak if you have not 

had the right to education, to participate 

fully in an open society?ò  

 

Butler was of course fully aware of the 

political complexity of that claim.  

ñPositive rights require communal 

commitment of the resources of society, 

made available through taxation, 

budgeting and spending as well as 

through a variety of alliances - ad hoc 

though they may be - of public and 

private sectorsò.  There was ñno question 

that availability of resources poses a 

significant problemò, but he reminded us 

that ñresources are also needed to secure 

negative rights - the costs of the 

judiciary, defence attorneys, etcò.  

Nevertheless a rights dimension should 

strengthen the case being argued by 

NIACE, AEA and others.  Supposing, 

for example there were another 

Secretary of State, who reckoned this 

comparatively rich country could afford 

to educate plumbers, but not people keen 

in later life on Pilates - or poetry, 

philosophy or politics.  Maybe AEA 

should consider studying this still fairly 

recent Human Rights Act and the 

Equality Commissionôs brief, in 

association with NIACE, the U3A and 

other interested parties such as Better 

Government for Older People, Age 

Concern and Help the Aged.  

 

 

The Association for Education and Ageing 

Patrons:  Baroness Sally Greengross, Mr Derek Legge, Professor 

Arthur Stock 

President:  Professor David James 

Chair:   Jo Walker, jo.walker@cofeguildford.org.uk  

Secretary:  Carol Allen, 132 Dawes Rd, London SW6 7EF 

aeasecretary@googlemail.com Tel: 020 7385 4641 

Treasurer:  Ron Speight,  ronspeight2003@yahoo.com  

Elected members:, David Crossan, Mervyn Eastman, Brian 

Findsen, Anne Jamieson, Carlie Newman, 

 Jim Soulsby, Glenys Tuersley, Dr Alex Withnall 

 

 

mailto:jo.walker@cofeguildford.org.uk
mailto:aeasecretary@googlemail.com
mailto:ronspeight2003@yahoo.com
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As a result of government policies, local 

authority adult education facilities have 

been dramatically reduced, classes 

closed and many older learners appear 

to have disappeared.   What has actually 

happened is that many of them have 

removed themselves from the state sector 

with its now diminished lack of 

opportunities and ñgone privateò, 

including turning to the University of the 

Third Age.   Glenys Tuersley of the 

Third Age Trust writes here about The 

U3A Method of Later Life 

Learning.  
 

The Association Internationale des 

Universit®s de TroisiԚme Age (AIUTA), 

with its global view of third age 

learning, has identified five styles of 

learning around the world.  The UK 

version, which is also used by other 

English-speaking nations such as 

Australia and New Zealand, is 

innovative but not unique.  Its roots date 

back to the Co-operative movement in 

the mid nineteenth century, the Minersô 

Institutes and learning circles from 

various European countries.  The idea of 

a University of the Third Age (U3A) 

was developed during the 1970s  by our 

three founders:  Peter Laslett, a 

Cambridge don, Lord Michael Young, a 

social philanthropist and Professor Eric 

Midwinter, who describes the origins of 

the movement in his book, ó500 

Beaconsô as ña complex web of political, 

social and other strands.ò 

 

Having acquainted themselves with the 

French method, which was operating in 

Toulouse University, where Professor 

Pierre Vellas in the early 80s was 

offering later life learning opportunities 

within the university, our founders felt 

that this approach in the UK would 

restrict the growth of U3A to those 

towns fortunate to have a university.  

They therefore conceived the idea of a 

self-help learning co-operative, where 

local U3As operated independently, with 

the national support of the Third Age 

Trust.  Following an Easter conference 

in 1982, the delegates dispersed around 

the country to set up the first U3A 

groups.  Twenty five years on, there are 

now 650+ local U3As comprising some 

180,000 members. 

 

Some controversy has always existed 

over the term óuniversityô, as the U3A 

has no entry requirements and offers no 
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qualifications.  Many British people in 

their 70s have suffered bad educational 

experiences in their youth and reject the 

idea of any overly academic 

organisation.  But this does not imply 

that academic intellect is not respected 

and sought as required.  The term is used 

here in its original sense of the 

universality of learning. 

 

The ósubjectô or óinterestô group is 

central to the local U3A, and most U3As 

have a Study Group Co-ordinator, whose 

role is to encourage the formation of 

study groups and to offer some degree of 

support to the existing study group 

leaders.  No official training is given, 

nor would the idea of ñtrainingò be 

tolerated in most quarters!  U3A has 

always been extremely fortunate in 

attracting to its membership many from 

an educational background as well as 

others who, whilst they clearly possess 

the skills of a born teacher, have 

preferred because of the inequality of 

salary scales to spend their working life 

in other professions. The Third Age 

Trust in its supporting role is anxious to 

assist the endeavours of these voluntary 

leaders, who may feel a little isolated in 

their task.  To this end a well-stocked 

Resource Centre of non-book materials 

for free loan is now used on a regular 

basis by 85% of U3As.  An educational 

bulletin óSourcesô is published three 

times per year and distributed free by 

direct mail to all who apply.  Study days 

are arranged around the country, devoted 

to particular subjects, where group 

leaders from surrounding U3As can  

meet to exchange ideas and a country-

wide network of subject specialists exist 

to assist with consultations, provide 

occasional newsletters and help with the 

content of study days.  Currently, the 

Trust is encouraging those Regions 

which do not already have one, to 

implement a plan and policy of their 

own devising to support group leader 

activity.  U3As around the country are so 

diverse in their membership and style of 

operation, that it would be inappropriate 

to direct this operation nationally. 

 

In a stereotypical U3A situation, a group 

of like-minded people agree to meet.  At 

the inaugural meeting a democratic 

decision is made on the course of study, 

the aims and objectives ï the óhowô the 

ówhereô and the ówhenô.  No group is too 

small and the maximum number is 

restricted by the size of the venue ï often 

a memberôs home, but otherwise a hired 

accommodation ï or the degree of 

individual participation expected within 

the group.  If the group can produce an 

obvious leader, this is a bonus.  If not, a 

ófacilitatorô is essential to ensure dates, 

venues, equipment and attendance are all 

organised.  After this different members 

will be appointed by agreement  to 

research and present topics to the group 

on future occasions.  This is what we 

refer to as óShared Learningô and is the 

heart of Peter Laslettôs mantra:  ñThose 

who teach also learn; those who learn 

also teachò.  This is a great confidence 

builder and many members coming to 

this for the first time express their glee at 

the satisfaction of discovering new 

information and finding they have the 

ability to share this with the others. 

 

There are many methods of study 

employed.  For example:  Appreciation ï 

of art, music, poetry; Hands on ï for 

computing, crafts, art, photography, 

music; Outside activities ï such as 

walking, visits, field trips, theatre visits; 

Languages ï as in grammar, 

conversation or reading; Discussion ï 

applied to a wide variety of topics and 
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essential to most groups.  It allows for 

the experience of members of the group 

to be shared, it clarifies issue which 

some of the group may find problematic, 

and it ensures everybody is involved and 

participating.  In some ways the 

discussion element replaces the need for 

written submissions used in most formal 

study. 

 

Without the restraints of a set syllabus, 

all manner of intriguing combinations of 

subjects may be investigated: Fashion in 

history, philosophy in fiction, 

mathematics in music  -  the 

opportunities are endless, and groups are 

at liberty to dally over items of particular 

interest or difficulty. 

 

Conventional means of quality 

assessment are difficult to apply to this 

style of learning.  Statistical evidence of 

the rapid growth in members shows the 

value placed on it by members and more 

recently by the educational 

establishment. 

 

A recent survey of U3A activities 

showed that the majority of the sample 

(90%) had previously held professional 

posts, just over half of these had 

completed full-time education by the age 

of 16, and 23% had had no further 

qualification thereafter.  Over 100 

different activities were recorded, the 

most popular included walking, music, 

art, foreign languages, book circles, 

bridge, crafts, history, writing, 

discussion groups and science.  There 

was a strong preference for fully or 

partially shared learning and 53% of the 

groups surveyed were operating in this 

way.  The social element is considered 

very important and brings obvious health 

and well-being benefits to older, single 

people.  Many report a transformation in 

their lives after joining U3A. 

 

As well as the study provision within 

their own U3A, members are also 

offered a choice of nationally organised 

residential summer schools tutored 

voluntarily by U3A members, a selection 

of online courses, designed and tutored 

by our own members and several annual 

events such as a lecture days at the 

Royal Institution, the National Institute 

for Medical Research, and the Dana 

Alliance for Brain Research given by 

specialist lecturers from each institution. 

 

To U3A members, amateurism isnôt 

inferior to professionalism.  The word 

óAmateurô is derived from the Latin 

amare ï to love, and many U3A 

members will express their love of this 

style of learning in later life. 

 
 

REMINDER  

 
Subscriptions are now due for your AEA Membership. 

Current subscription rates are: 

Individual membership:     waged:      £20.00    

                                           unwaged:  £10.00  

      Corporate Membership  

      (to cover a number of members from one organisation):               £60.00  

Please send your cheques to Carol Allen, AEA Secretary at the address on page 7.   And if you 

know of any friends or colleagues who would be interested in joining the association, Carol will 

be happy to send them membership details and a complimentary copy of the digest 




